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INTRODUCTI CN 
A free India is on the march with gigantic plans to 
combat her multifarious problems. She hopes to make huge 
strides of progress in the years to come. 
The attainment of political freedom on August 15, 1947, 
has brought several problems to the fore. Education is one 
of the most crucial. 
This thesis examines first of all the history and 
status of education in India and in Hyderabad. An analysis 
is made of the goals of education in Hyderabad and finally 
certain difficult problems and shortcomings of education 
ai'e identified which are preventing the full attainment of 
these goals. 
-~ 
CHAFTER I 
EDUCATI <N IN INDIA 
Education before the British Rule. 
In ancient India religion exercised a very strong in-
fluence upo~ the lives of the people. Almost all aspects of 
their activities in life were completely dominated by it. 
Therefore, the sphere of education also could not escape the 
influence of· religion. 
The schools of the early times may appear str~mge to 
us, but they served the needs and desires of the people of 
that age and culture remarkably well. 
Education in early India was a combination of other 
worldliness and self-realization. It was extremely meta-
physical and religious in character. 
The ancient Rishis of India were teachers, as well as 
holy figures, who started their own schools in their forest 
homes, renounced the world with all its attractions and 
attachments and spent their time in lonely forest huts. 
There, in deep meditation, they pondered the realities of 
life. As a consequence of their 11 Tapas 11 they were able to 
make a search for truth and reality. Consequently, in 
ancient India, the system of education was not state con-
trolled.1 It was a domestic system in the sense that the 
home of the Guru, which was situated in a forest far away 
1Iqbal Chand, History of Educational Thought (Delhi: 
Malhotra Brothers, 1956), pp.l-3. 
3 
from the noise of this lrlorld, was also the school. 
The content of education in ancient India was 
especially religious in nature and other allied subjects 
studied had only a. secondary importance. 
The pupil had to leave his home to go to the for-
est home of the (}uru, whom he sought and served. He spent 
at least 12 years under the close and constant supervision 
of his Guru. The pupil lived in the home of the Guru, and 
was treated by him like his son. He was looked upon as a 
member of the Gu;r:u's family, and had all the consequent 
privileges and responsibilities. 
One school worked quite independently of the other. 
There was no common organization. Each Guru ran his school 
·. 2 
in the way heliked. It 'lrtas an·autocratic system of educa-
tion in the sense that the Guru \'las the unquestioned ·head 
and his orders had to be carried out by all who studied 
under him. He had nothing to do \vi th other schools, though 
certain features were common to all. For example, neither 
the school, the Guru,nor the student was allowed to have 
possessions. There was no class teaching. The individual 
was the teaching unit, so the relationship between the 
teacher and the taught was very close. 
In the early Vedic schools, instruction seems to have 
been confined only to the young Brahmins to prepare them for 
4 
their future vocation as priests. Only later was education 
thrown open to the three castes, i.e. the Brahmins, Kshatriyas 
and Vaishyas. Thus the rigid caste system had its influence 
upon the development of education. 
O:lly Brahmins were teachers because it was believed 
that teaching was a privilege that only that caste could enjoy.3 
Secular subjects were not given proper attention and undue 
stress was laid on rituals, prayers and sacrifices. 
This system of education did not make any effort to 
promote the interests of the vernacular as it concentrated 
all its attention on the study of Sanskrit. Due to this, it 
could not promote the education of the common people. 
In this system, military education, commercial train-
ing and vocational training did form a part of the course of 
studies. Even though there were centers of higher learning 
like Taxila (Thakshasila), scholars from outside India were 
not attracted to them. 4 
This state of affairs continued until the middle of 
the 17th century when the British came to India and settled 
in Bombay as the East India Company. Their power gradually 
spread. Finally .India was made a part·of the British Empire. 
Education in India during British rule. 
During this period two factors came into action. First, 
great enthusiasm for Oriental literature developed both in the 
3 Ibid., pp. 5-6. 
4 Ibid., p. 7. 
5 
continent of Europe .and among EUropeans who lived in India. 
Interest in Oriental literature in India revived as a result 
of the efforts of Sir Charles Wilkins, who started an Oriental 
printing press in Calcutta. In collaboration with Sir William 
Jones, he translated many Sanskrit classics into English and 
started the Asiatic Society of Bengal. 
Second, concern for education spread for the dual 
reasons that the British rulers needed judicial officers 
well versed in Hindu and Muslim law and wanted to win over 
the sympathies of the people by patronising criental learning. 
The well known Calcutta Madrasseh and the Banares 
Sanskrit College were started in the last quarter of the 
18th century to achieve these .objectives. According to clause 
43 of the Charter Act of 1813, the allotment of a sum of 
Rs.l lakh spent annually for Indian education was secur·ed 
"~:lith the same end in view. 5 
It was believed, however, that it was not possible for 
the government with the limited means at its disposal to 
undertake the responsibility of the masses. They thought 
that if only the influential classes were given education, 
their learning and culture would filter do~m to the masses 
and thus influence them. 
The two cardinal principles of Orientalist policy were: 
1. The government should devote its time and money mostly 
5 Ibid .. , pp. 8-9. 
6 
to the education of a few people at the top and from them 
education should filter down to the masses. They thought 
that the study of classical languages would enrich the 
vernacular languages through 't'lhich knowledge could go to 
the common man. 
2. A knowledge of Western sciences and literature should be 
grafted on the stalk of the Oriental learning. Indians 
should acquire Western learning by having a knowledge of 
the English language and Western sciences, but this learn-
ing should not take theplace of Oriental learning. In 
short, the Orientalists believed in a synthesis of the 
Eastern and Western cultures. 
The Orientalists, who were mostly the older servants of 
the East India Company,were divided among themselves. The 
group in Calcutta believed that Western knowledge and sciences 
should be spread through the Indian classical languages while 
the group in Bombay believed that Western sciences and know-
ledge should spread through the spoken languages of the people. 
Finally, Indians began to favor the study of the English 
language for the follm·ring reasons: 
1. English was the language of the rulers. Since the lan-
guage of the rulers always rules, those who knew English 
were able to get better jobs in the offices of the East 
India Company. Consequently, a desire to study this 
language began to grow. 
2. Many Indians came into close contact with the English, so 
they became anxious to know their language. 
7 
3. The establishment of' the Supreme Court of' Calcutta in 1774 
further strengthened the demand for the study of the 
English language. Many leading Indians like Raja Ram 
Mohan Roy realized the importance of English education 
and favored its introduction into India. Lord Macaulay 
was the first one,to support this thought. 
Despite a few controversies, both the Orientalists and 
Westerners agreed that Western sciences and Western literature 
should be taught to the Indians. They differed primarily in 
regard to the medium of instruction. But finally the medium 
of instruction became English. 
After this implementation of' English as the medium of 
instruction, ne'" schemes of education were formulated: 
1. To place the superintendence and direction of education· 
on a more systematic footing, recommendations were made 
to set up the Department of' Public Instruction. These 
were first established in Bengal, Madras, Bombay, Pu~jab 
and the north western province. In each of these provinces, 
the newly created department was to be placed under an 
officer, who was to be called the Director of' Public 
Instruction. He was to be given a sufficient number of 
qualified supervisors known as Inspecting Officers to 
prepare periodical reports, to assist or conduct the exam-
ination of schools and to advise the managers or school 
masters. Yearly he was to submit to the government a 
report about the progress of education in his Province. 
8 
2. Establishment of graded schools throughout India. 
A net vrork of graded schools was proposed to be estab-
lished. At the high school stage the medium of instruc-
tion was either English or a modern Indian language. 
3. A system of grant-in-aid was introduced as the East 
India Company could not bear all the expenses. 
All the schools that satisfied the following conditions 
vrere given the grant: 
a) Impart a good secular education. InS.I::ecting·off'icat"a:.we:t'E;? 
to take no notice of the religious doctrine that 
may be taught in any school. 
h) Have a good and honest local management. 
c) Allow the government officers to inspect them at any 
time. 
d) Charge the p~pils a fee, however .small. 
e) Abide by any ather condition that the government might 
f) 
impose. 
The provincial governments t'v'ould frame their olm rules 
! 
on the subject of grant in aid. 
4. Training of Teachers. 
5. Government examinations were held for 4th class and lOth 
class since they were the highest classes in primary and 
secondary education. 
This type of education continued until the beginning 
6 
of the 20th century. 
6 Ibid., pp. 21-22. 
9 
Supervision and administration of these schools were 
as follows: 
1. Supervision was autocratic. The orders of supervisors 
were to be followed implicitly. There was no freedom 
of choice on the part of the staff, parents or pupils. 
2. Examinations were held under the supervision of the in-
specters and these examinations were arranged to suit 
each province. 
3. Supervision and adm~nistration of primary schools was 
placed under the jurisdiction of municipal boards in 
the respective districts •. 
4. The managers of aided schools had the freedom of selection 
of textbooks. 
5. Supervisors had to pay attention to the promotion of 
physical development. 
6. Supervisors were to pay special attention to the dis-
cipline, manners, conduct and character of children. 
7. As much elasticity as possible was permitted with regard 
to both the hours of the day and the attendance of the 
pupils. 
8. Training of teachers had become a necessity. 
9. Students were required to pay fees for their education, 
but in certain schools a large exemption was allowed. 7 
Ancient education was not the concern of the state 
government, but since 1921 education in India has become the 
7 Ibid., pp. 30-31. 
concern of the state government, which laid on the State 
Department of Public Instruction the responsibility of 
providing leadership, facilities and personnel for the 
8 
improvement of education. 
Since independence in August, 1947, the focus of 
10 
attention has been centered on secondary education because 
of its vital importance in the national educational scheme. 
The secondary schools prepare students for college and univer-
sities, provide teachers for the elementary schools and send 
out many to assume adult responsibilities. In other words, 
secondary schools prepare future leaders and citizens of our 
society. 
Secondary education in Indiae Secondary education in 
India has its origin in the 19th century when the British gov-
ernment, then rulers, undertook to reorganize education to meet 
existing needs of the time. Accordingly, in 1835, under Lord 
William Bentinck's government, it was resolved by Macaulay's 
Z..Cinutes, nthat the great object of the British Government ought 
to be the promotion of European literature and science among 
the natives of India; and that all the funds appropriated for 
the purpose of education would be best employed on English 
education alone. u9 The resolution also provided for the con-
tinuation and development of private schools and colleges to 
8 Ibid., p. 32. 
9s.N. Mukerji, History of Education in India (Baroda: 
Acharya Book Depot, 1951), p. BS. 
11 
encourage Oriental learning, but English education in secondary 
schools was pointed toward the preparation of students for 
employment in the government. The Christian missionaries also 
contributed much to the establis~ent of schools and colleges 
for Indians. 
In most of the native and private schools the mother 
tongue was the medium of instruction and this created a diff-
erence between the Eng~ish and the vernacular schools. 
Later, in 1857, the establishment of universities in 
India had far-reaching effects on secondary education. Because 
of the domination of the universities over the curriculum of 
secondary schools, the entire scope and content was geared 
towards preparation for college entrance, whose medium of 
instruction was English. The mother tongue was neglected and 
no provision was made for technical or vocational education for 
those pupils who could not enter college. 
Matriculation examinations also began to dominate secondary 
education. Most Indians preferred English education and flocked 
10 
to English schools and colleges. 
In 1882, the Hunter Commission conducted an edu-
cational survey throughout the country. Finding that secondary 
schools were entirely academic and unrelated to actual life 
situations, the commission made the significant recommendation 
that technical and vocational training be included in secondary 
10J.P. Naik, A Review of Moden1 Education in India 
(Poona: Bhooshan Press, 1943);-p. 87. 
12 
schools for the benefit of those who did not enter college 
or complete high school. This recommendation was not put into 
. 11 
action at that time • 
• l\gain ,. in the report on a survey of the position of 
education and the need for technical and vocational education 
in the country, the Hartog Committee in 1902 and the Sadler 
Commission in 1912 proposed a diversified curriculum in the 
12 
schools. 
Observing the great unemployment problem of high school 
graduates, the Sapru Committee recommended in 1934 that, nThe 
real remedy is to provide diversified courses of study at the 
secondary stage and to make that stage more practical and com-
plete in itself and more closely related to vocat!anal require-
ments of different students. At the secondary stage, side by 
side with the general courses leading to the university studies, 
there should be parallel courses offering instruction in tech-
nical; commercial, industrial and other·vocational subjects.u13 
Similarly, successive recommendations of the Abbot Wood 
report in 1939 and the Sargent Report in 1944 emphasized diver-
sified courses, both academic and vocational, in secondary schools 
14 
to provide an all-round education in preparation for actual life. 
11Ibid., p. 88. 
12K.G. Saiydain, 11Secondary Education," The Educational 
System (Bombay: Asia Publishing House, 1955), pp. 19-31. 
13Ministry of Education, The Report of the Secondary 
Education Commission, 1952-1953 (New Delhi: Government of India, 
1955), p. 14. - --. 
14Ibid., pp 14-15. 
13 
It should be noted that though a great deal has been 
written on secondary education, with a number of recommenda-
tions in the past and present, most of it has been on paper 
\ 
only. Not many of these recommendations have reached the 
stage of implementation and it is misleading to interpret 
recommendations and resolutions as established practices. 
However, it was becoming more obvious that the educational 
system had failed to keep pace with the political, economic 
and social changes in the minds of Indians and that change 
was inevitable .. 
In the early 1930 1 s the frontier think:ers like 
Mahatma Gandhi, Rabinoranath Tagore and a few other Indians 
and Christian missionaries tried to alter the purely academic 
education to embrace both vocational and cultural training 
to give it a national objective on the basis of national needs. 
They also tried to sow the seeds of democracy in the educational 
system. Mahatma Gandhi's aim was to make education realistic, 
practical and true to life, so that every educated Indian could 
11 ve a decent and useful life. He \·Tan ted to make the school 
a real part of the community and have children study the 
actual things of life instead of mere books. He further ad-
vocated that the mother tongue should be the medium· of instruc-
tion and that the educational institutions should encourage 
democratic ideals of citizenship and the removal from India 
of the evil practice of the caste system. For the implemen-
tation of these educational aims Gandhi developed a curriculum 
14 
\'lhich was centered around a uBasic Craf~," vocational in nature. 
This idea of education is properly known as the Wardha Scheme 
of Education or Basic Education. 15 
Today, basic education in India promises universal 
primary education and in certain respects secondary educational 
as well. Gandhi's educational policy underwent changes in con-
tent, curriculum and methods according to the national drive 
to\'lards the attainment of independence. His educational ideals 
have profoundly influenced the constant changing needs of the 
life of the nation. At present, the basic system of education 
is put into operation as multipurpose schools in secondary 
education ic1 all the states, particularly in rural areas, but 
the teachers in such schools are not edequately trained. 
In August, 1947, India attained its independence from 
the British crown and finally declared herself a democratic 
republic. Since then, more attention has been given to edu-
cation at all levels. Secondary education in India is the most 
important stage but the weakest link in the educational chain. 
Realizing its important role in the country's educational ladder, 
the Central Advisory Board of Education resolved in 1948 that 
a commission be appointed to study secondary education. 
Consequently, the Secondary ~ducation Commission was 
appointed by the government of India in 1952 to survey and 
examine the existing conditions in secondary education all over 
the country and to make recommendations for reorganization 
l5s.N. Mukerji, 11Education in India Today and Tomorrow," 
Education and National Movement (Baroda: Acharya Book Depot, 1950), 
pp. 215-22~ 
' I 
15 
and improvement thereof. 16 This detailed survey of secon-
dary education brought to light several defects, problems and 
needs in the ~econdary schools, which demanded change and 
improvement. In 1953, the report of the Secondary Education 
Commission was instrumental in the reorganization and improve-
ment of secondary education in India. 
Criticisms of education. The education given in the 
Indian schools was stereotyped. It was to prepare children 
for university education, to be teachers in primary schools 
or to be clerks. 
The education given in Indian schools is isolated from 
life. The subjects taught and the conventional methods by 
which they are taught do not give the pupils an insight into 
the world in which they live. After finishing their education 
in schools, pupils are not able to face the practical problems 
of life. Therefore they cannot find for themselves a suitable 
and worthy place in the community. 
Based on existing problems, defects and needs of the 
secondary schools and the fUture aspirations of the nation, the 
Commission formulated the aims of secondary education in broad 
categories. These included the training of character to fit 
the students to participate creatively as citizens in the 
emerging democratic social order, the improvement of their 
practical and vocational efficiency so that they might play 
16 . Ministry of Educat~on, £2· cit., p. 311. 
16 
their part in buil d.i ng uP the economic prosperity of their 
country, the development of literacy, and the development of 
artistic and cultural interests wbich are necessary for self-
expression and for the full development of the human person-
ality. \vi thout these aims a living national culture cannot 
17 
come into existence. 
As for the curriculum in the secondary schools, the 
survey by the Commission revealed that: 
1. The present curriculum is narrowly conceived. 
2. It is bookish and theoretical. 
3. It is overcroi'lded without providing rich and significant 
content. 
4. It makes inadequate provision for the practical and other 
activities i'lhich should reasonably find room in it, if 
it is to educate the whole of the personality. 
5. It does not cater to the various needs and capacities of 
the adolescents. 
6. It is domins.ted too much by examinations. 
1. It does not include technical and vocational subjects 
which are so necessary for training the students to take 
part in the industrial and economic development of the 
18 
country. 
In light gf the existing inadequacies in the curriculum 
and for the implementation of .the new aims of secondary edu-
cation, the Commission made several recommendations for the 
17 illS!.·' p. 23. 
18Ibid., p. 74. 
17 
reorganization of the curriculum. While these recommendations 
did not radically change the whole existing system, wherever 
necessary, the introduction of new ideas were proposed. Accor-
ding to the report of the Commission: 
1. At the middle school stage the curriculum should include: 
(a) language, (b) social studies, (c) general science, 
(d) mathematics, (e) art and music, (f) crafts and 
(g) physical education. 
2. At the high school stage or higher secondary stage, diver-
sified courses of instruction should be provided for the 
pupils. 
3. A certain number of core subjects should be common to all 
students wherever the diversified courses of study are 
offered. These should consist of: (a) language, (b) gen-
eral science, (c) social studies and (d) one craft. 
4. Diversified courses of study should include seven groups: 
(a) the humanities, (b) sciences, (c) technical subjects, 
(d) commercial subjects, (e) agricultural subjects, (f) fine 
arts and (g) home sciences. When necessary, additional 
diversified courses could be added. The schools in 
which three or more of these subjects are offered are 
called multipurpose schools. 
5. The diversified curriculum should begin in the second year 
of the high school or higher secondary school stage. 19 
In addition to the above recommendations, emphasis was 
19 ~., p. 100. 
18 
placed on extracurricular activities, citizenship training 
and social education, which were to be taught in the secondar·y 
schools. 
During the First Five Year Plan, 1951-1956, t·rhich 
fostered progress in all areas of India's national life, an 
attempt was made to put the Commission's recommendations into 
action. It is reported that 250 multipurpose schools have been 
established and that during the Second Five Year Plan, the 
20 
number is to be increased to 875. 
The Recommendations of the Secondari Education Committee. 
As enumerated_by the Secondary Education Committee under 
the chairmanship of Dr. Lakshmana 8\.,.amy Mudaliar in 1953, the 
following suggestions were made for the improvement of secondary 
education in India: 
A. General 
1. In the Indian educational system, secondary education 
begins after a four or five year period of primary 
or junior basic education and includes (a) the middle 
or the senior basic or junior secondary stage of three 
years and (b) the higher secondary stage of four years. 
2. The present intermediate stage should be replaced by 
the higher secondary stage, which should be of 4 year~ 
duration, one.year of the present intermediate stage 
included in it. 
20Ministry of Information and Broadcasting, Government 
of India, Second Five Year Plan (~ew Delhi: Government of India, 
1955)' p. 188. -- -- -
19 
3. The first degree course in the university should be of 
three yearsf duration. 
4. For those who pass out of the high school, \'lhere there 
is no intermediate stage, there should be a provision 
21 
for a pre-university course (P.U.c.) for one year. 
5. Admission to professional colleges such as engineering 
and medical schools should be opened to those who 
complete the higher secondary course or have taken 
the one year pre-university course. 
6. Multipurpose schools should be established wherever 
possible. 
7. Special facilities for agricultural education should be 
provided in rural schools. 
8. A large number of technical schools should be started. 
9. Central technical institutes should be established in 
large cities to cater to the needs of various local 
schools. 
10. It should be made obligatory by law for the industries. 
to offer facilities to students for pra.ctical training 
in industpy. ·~ 
11. In the planning of techniCal and technological education 
at all levels, representatives of commerce and indus-
try should be associated with educational institutions. 
12. A small cess to be called the .. Industrial Education Cess" 
should be levied on the industries, and proceeds should 
21 
Iqbal Chand, Histor~ of Educatimnal Thought (Delhi: 
~lhotra Brothers, 1956), pp. 67-68. 
20 
. 
be used for furtherance of technical education. 
B. Other Types of Secondary Schools. 
1. Public schools should continue to exist for the present 
but the pattern of education in them should be brought 
into conformity with the general pattern of national 
education. 
2. Residential schools should be started in certain par-
ticular areas. 
3. Residential day schools should be established in suitable 
centers to provide greater opportunity for teacher-
pupil contact to develop extracurricular activities. 
4. Schools should be opened to meet the needs of the 
handicapped. 
C. Coeducation. 
1. While no distinction need be made between education 
I imparted to boys and girls, special facilities for 
the study of the home sciences sould be made available 
to all girls in coeducational schools. 
2. Special needs of girl students and rToman members of 
the teaching staff should be satisfied in coeduca-
tional schools. 
D. The Study of Languages. 
1. The mother tongue or the regional language should 
generally be the medium of instruction throughout 
the secondary school stage. 
2. During the middle school stage every child should be 
21 
taught at least two languages. English and Hindi 
should be introduced at the end of the basic stage, 
subject to the principle that no two languages should 
be introduced in the same year. 
3. At the high or higher secondary school stage, at 
least two languages should be studied, one of which 
should be the mother tongue or regional languageo 
E. Curriculum and Textbooks. 
1. At the middle school stage the curriculum should in-
' 
elude: (a) languages, (b) social studies, (c) math-
ematics, (d) general s·cience, (e) art and music, 
(f) crafts and (g) physical education. 
2. At the high school or higher secondary school, a 
diversified course of instruction should be provided .. 
3. Languages, general science, social studies, and crafts 
should be taken by all students no me.tter what their 
course of study. 
4. Diversified courses of study should include the fol-
lowing: (a)" humanities, (b) science, (c) technical 
subjects, (d) commercial subjects, (e) agricultural 
subje.cts, (f) fine arts and (g} home science. 
5. The diversified curriculum should begin in the second 
year .of the high school or higher secondary school 
stage. 
6. A high-powered textbook committee consisting of a judge 
of the High Court, a member or the Public Service 
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Commission of the region concerned, the Vice 
Chancellor of the region, a headmaster or head 
mistress in the state, two distinguished education-
alists and the Director of Education should be 
appointed to improve the quality of the textbooks. 
7. No textbook or a·book for general study should contain 
any material which might offend the religious or 
social susceptibilities of any section of the com-
munity or might indoctrinate the minds of the students 
with particular political or religious ideologies. 
F. Dynamic Methods of Teaching. 
1. The emphasis in teaching should shift from verbalism 
and memorization to purposeful, concrete and realistic 
learning situations. For this purpose the principles 
of the nActivity Method" and the 11l?roject Methodtt 
should be assimilated into school practice. 
2. "Express lvork" of different kinds must form a part of 
the program in every school subject to enable the 
pupils to get the opportunity to learn and to be 
able to apply practically the knowledge acquired by 
them in the classroom. 
3. Clean thinking, clean expression, a real attachment to 
work, the right method of acquiring knowledge through 
personal effort and initiative and the proper use of 
the well-equipped school library should be the other 
objects to be achieved by following the new method 
of teaching. 
4. In order to popularize progressive methods of teaching, 
23 
"Experimental n and 11 Demonstration" ·schools should 
be established and encouraged. 
G. The Development of Character 
1. :Personal contacts between·the teacher and the pupil 
should be strengthened and self-government should 
be introduced into all schools. :Prefects, monitors 
and student councils should draw up a code of can-
duct and should enforce it. 
2. Group games. and co-curricular activities should be 
given special importance. 
3. Suitable legislation should be passed making it an 
election offense to utilize students belm'l the age 
of seventeen for the purpose of political propaganda 
or election campaigns. 
H. Religion and Moral Instruction. 
Religious instruction may be given in.schools on a vol-
untary . basis. ·_ · • 
I. Extracurricular Activities. 
1. These activities should form an integral part of ed-
ucation. 
2. The scout or girl guide movement should be financially 
helped by the 'state. 
3. Training in first aid, St. John's Ambulance, and Junior 
Red Cross should be encouraged in all schools. 
J. Guidance and Counselling in Secondary Schools. 
The central government should assume the responsibility 
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for training guidance officers and career master out of 
the staff members .of the schools so that they can properly 
guide their students with regard to their future careers 
or professions·. 
K. Physical Welfare. 
Adequate arrangements shou~d be made for the physical 
1.velfare of all students. 
L. A New Approach to Examination and Evaluation. 
1. Objective tests should be increased. The type of 
examination questions should be.changed. The num-
ber of external examinations should be reduced. 
2. A proper system of school records should be maintained 
for every pupil. 
3. In the final assessment of pupils, due credit should 
be given to the internal tests and the school records 
of the pupils. 
4. The system of symbolic rather than numerical marking 
should be adopted. 
5. 01.ly one public examination should be held at the 
completion of the secondary school course. 
6. The system of compartmental examination should be 
introduced at the final public examination. 
M. Teaching Personnel. 
Suitably trained and properly qualified teachers should 
be employed in the schools. They should have security· 
of service and improveo service conditions.. Private 
25 
tuition should be discouraged. Salaries of the teachers 
should be sufficiently attractive so that the right sort 
of persons are attracted to this profession. Through a 
a system of cooperative house building societies, teachers 
should be provided with quarters so that they can live 
near the schools and devote more time to the many-sided 
22 
activities of the schools. 
Though the recommendations were made by the committee, 
this pattern of education is still not used as a common prac-
tice in the majority of schools throughout the country. 
In Indla, because of the social customs, most secondary 
schools are separate for boys and girls. There are more schools 
for boys than f.or girls, and the enrollment ·. of boys in 
schools is greater than that of girls. 
School Attendance 
Before the independence of India and in many cases even 
now, secondary education is the privilege of the :few that can 
afford it. There are various reasons why many students· fail 
to finish high school. cne is poverty. They cannot afford 
to pay for their transportation or for their textbook. Their 
home conditions are such that they do not have facilities to 
study at home. 
Some students who pass high school cannot afford to go 
to college, hence they get a job for a very low salary or get 
22 
Ministry of Education, A Plan for Secondary Education 
(New Delhi: Government of India, 1955) p. 18. 
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married. 
At each five year plan, more secondary schools are being 
opened in all the states. The education of girls is greatly 
encouraged. Scholarships are provided. for studen·ts from 
secluded castes to encourage them to avail themselves of 
high school education. other types of scholarships and free-
ships are made.accessible to many students. 
TABLE I 
THE NUMBER OF STUDENTS IN RECffiNIZED SCHOOLS 
IN .INDIA DURING THE YEAR 1946-47 
Schools Number of Schools Pupils (in lOO,OOO's) 
Boys Girls Total Boys Girls Total 
Middle Eng:.. 4,169 620 4,789 5.4 0.9 6.3 lish Schools 
Middle Vernac-2 914 
ular Schools ' 567 3,481 4.1 0.9 5.0 
High Schools 3,061 576 3,637 13.8 1.8 15.6 
Total 10, 11+4: 1,763 11,907 23.3 3 .. 6 26.9 
Tables II, III, and IV show the increase in the num-
23 ber of secondary schools and the number of students. 
2 3r-linistry of Education, The Report of tha Secondar} 
Education Commission (New Delhi: Government of India, 1955 , 
pp. 284-285 
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TABLE II 
ENROLI..MENT OF STUDENTS IN RECCll-NIZED SCHOOLS 
IN INDIA DURTI\IG THE YEAR 1950-51 
Type of School 
Middle School (Basic 
and non-Basic) 
High School and Higher 
secondary Schools 
Number of Schools Enrollment. 
13,642 3,495,631 
7,342 1,421,035 
As .shown in Table II, the number of l!liddle schools in 
India, including basic and non-basic schools in the year 
1950-51 was 13,642 vlith an enrollment of 3,495,631 pupils. 
High schools and higher secondary schools during the same 
year numbered 7,342 with an enrollment of 1,421,035. 
TABLE III 
ENROLLME.\I'T OF STUPENTS AND RECCll-NIZED SECCNDARY 24 
SCHOOLS IN INDIA DURING THE YEARS 1951-53 
Year 
1951-52 
1952-53 
Number of 
Schools 
22,.647 
24,163 
Enrollment of' 
Boys 
4,439,000 
4,621,000 
. Enrollment of 
Girls 
905,000 
962,000 
24Ministry of Information and Broadcasting, "Education tt 
India Reference Annual (New Delhi: Government of India, 1955), 
pp. 349-350 
Year 
1956 
1956 
***{:· 
TABLE IV 
ENROLLMENT IN RECffiNIZED SECCNDARY 
SCHOOLS IN INDIA IN 1956 
Type of Govern- Local Private 
Schools ment Board Aided 
High 1,612 1,40~ 6,224 
Schools 
:Vdddle 4,961 8,988 . 5,408 
Schools 
Total 6,573 10,390 11,632 
Administration and Control. 
28 
Private Total 
Unaided" 
1,600 10,838 
,2,373 21,730 
3,973 32,568 
From the time of the British rule in India, there has 
been a centralized system of administration and control of ed-
ucation. But since India's independence in August, 1947, a 
separate Ministry of Education has been constituted by the 
central government. It is composed of the Minister of Ed-
ucation, an Educational Secretary, a Joint Education Advisor, 
and four Deputy Advisors. There is also the Central Advisory 
Board of Education 'tvhich was established in 1921. Its mem-. 
bers include educationalists from different states. Under 
the chairmanship of the Ydnister of Education, the Board meets 
once a year to discuss the country's educational· problems and 
to give suggestions for improvement. Attached to the Central 
Advisory Board of Education is the Bureau of Education• It 
collects and publishes informatio.a on education throughout 
the country and also maintains an educational library. To 
handle secondary education, there is the All-India Council 
of Secondary Education, which acts as a coordinating agent :for 
25 
all the states. 
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According to the Wooer Report, in 1854 state con-
trol of education was fastened on the country with the crea-
tion of separate State Departments of Education under the 
Director of Education. The State Departments of Education 
received provincial autonomy in 1937 except for the educa-
tional programs that receive grants-in-aid from the central 
h hn . 1 d . 26 government sue as tee ~ca e ucat~on. 
As at the center, education in the states is under the 
control of the !~nister of Education. The Director of Public 
Instruction (D.P.I.) is the permanent executive head of the 
department and is responsible for offering technical advice 
to the Minister of Education •• He is also the head of elemen-
tary and secondary education, and is assisted by Deputy Direc-
tors. In 1953 the Secondary Education Commission recommended 
that the Director of Education should be assisted by the 
cooperative efforts of the State Board of Education, Board 
of Teachers' Training, and a coordinating committee of the 
heads of the various departments. 27 
Immediately under the Deputy Directors, there is a 
gradation of Regional Inspectors, a supervisory staff---of late 
given the designation of District Educational Officers. They 
25Ibid;; p. 673. 
26Ministry of Education, The Report of the Secondary 
Education Commission (New· Delhi: GoverniiJ,fint of India, 1955), 
pp. 10-20. 
27Ibid., pp. 177, 183. 
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visit schools regularly and submit detailed reports of schools 
to the office of the Director of Public Instruction. They 
also establish a direct connection between this office and 
the schools. 
The place of the school principal is under the In-
spector of Schools. Being directly in charge of the admin-
istration of the school; the principal has the responsibility 
of carrying out all educational policies and plans that come 
from the State Department of Education. He is also respan-' 
sible for submitting to the Inspector detailed reports of the 
of the school and sta.ff. 28 
The administration of secondary schools may be divided 
into the three gategories which .follow: 
1. Public Schools. All public schools are directly controlled 
and administered by the government. The appointment of 
the staff and supervision. and instruction are under 
government control. 
2. Local school boards. The appointment of the staff and 
finances are the responsibility of the local boards. 
If such schools are recognized by the State Department 
of Education, the supervision of instruction is done by 
the state gove~nment officers. 
3. Private Schools. They are administered and supported by 
various religious bodies, local groups and individuals. 
28 
Ibid., 183-185. 
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The appointment of the staff is made by their own school 
boards~ If they are aided schools, they receive partial 
financial support from the government. If they are re-
cognized by the State Department of Education, super-. 
29 
vision of instruction is done by the government officers. 
All secondary schools '\<Thether pubiic or private are 
required to follow in their schools the prescribed curricula 
offered by the Director of Public Instruction. The supervi~ . 
sion of instruction in these schools is also conducted by the 
30 government educational officer. 
Although in recent years there has been a trend towards 
decentralization of educational administration and control, 
the centralized system is still in practice during this tran-
sition period, but there are some sign of democratization and 
decentralization of administration. For example, school in-
spectors and principals are encouraged to share in the deter-
minatian of educational policies along with officers of the 
State Department of Education. Experienced teachers in the 
schools are consulted and their suggestions are taken into 
c onsidera ti on. 
Teachers' associations, locally and on the state and 
national levels, are being established to encourage coopera-
tive work for the improvement o~ the schools, although so far 
I 
I 
29Ministry of Education, Education in India (New Delhi: 
Government of India, 1949), pp 185-192. 
30~., p. 193. 
32 
it has not proved very successful. 
Figure 1 shows the plan of the administrative organ-
ization of the State Department of Education as proposed by 
the Secondary Education Commission in 1953. 31 
31 . 
Ministry of Education, The Report of the Secondary 
Education Commission, 1952-1953 (New Delhi: Government of 
India, 1955), ~- 320. 
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CHAPTER II 
EDUCATICN IN HYDERABAD 
Introduction. 
Hyderabad City was founded in 1589 by Sultan Mahammad 
Kuli Kutu b Shah V. Situated on the banks of the Moosi River, 
it '\'Tas one of the largest cities in India having a population 
of over a million.persons. Because of its location in the 
heart of Telengana, it consisted mostly of Telugu and Urdu-
speaking people apart from small minorities speaking Marathi, 
' 
Kannada and other languages. Previously it was known as 
Bhagayanagar, named after the King's favorite damsel Bhagmati 
Devi. From 1589 on Hyderabad was under Muslim rule. Its 
population of Hindus, Muslims, Sikhs, Parsees, Arabs, Abyssi-
neans, Rohellas and Pathans present a diversity of c·ostumes 
32 
seldom seen anywhere.~ 
Hyderabad is composed of three distinct regions, Tel-
engana, Maratwads, and Karnataka; and each of these regions 
contain numerous traces of ancient art and architecture. It 
is full of variety in the landmarks of Indian history which 
it possesses. The same is true of its mineral "real th, indus-
tries and landscape. Here is beauty in diversity. 
The home of Ajanta and Ellora is one of the Seven 
Wonders of the World. It is immensely rich in the architec• 
32 
Hyderabad State Directory, (Hyderabad, Deccan: Cen~ral 
Publishers, 1953), pp. 1-3. 
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tural remains of all kinds of forts, temples, pillars, 
mosques, churches, tombs, graves from the prehistoric to 
late medieval days. 
Ancient arts and crafts, which have been defaced in 
all parts of the world, can still be seen here in a good 
state of preservation, such as Pattan Sarees, Himroo, Kin-
ukhab, Mashroo, Bidri-ware, handmade paper, silver wirework. 
and lacquer polish on wooden articles. Here are descendents 
of the prehistoric Dravidian race actually presenting an 
ancient culture, the aboriginal tribes kno'tn as Gonda, Bheels 
and Chinchus. 33 
The landscape abounds in beauty and color. The state 
has lakes, rivers, cascades, hills and forests in profusion 
with all their charm for hunters and lovers of nature. Most 
beautiful of all is Nizam Sugar which was the largest dam in 
India. Hyderabad is rich in mineral t-real th, too, having gold, 
mica, coal and lime. It is heading towards industrial progress 
as well; big industries like sugar, paper, cement, textiles and 
glass have already taken root. 
No single state offers such a varied field of interest 
for the aesthete and the historian, the expert and the layman, 
the educated and the ignorant. 
There are many historical monuments, modern buildings 
and other places of interest situated in the cities of Hyder-
abad and Golconda. 
33Ibid., 4 6 pp. - • 
37 
Hyderabad was a native state better known as the 
Dominion of His Highness the Nizam. Its area is 82,698 
square miles. It is an extensive plateau t-li th an average 
34 
elevation of about 1,250 feet above sea level. 
General Education. 
Early in the history of Hyderabad schools were of 
an ordinary Indian type found in many places. Reading, 
writing and elementary mathematics were the only subjects 
taught. The teacher was paid in kind; this income varied 
according to the importance and size of the village. 
The first English puplic school at Hyderabad City 
was opened in 1934 by a clergyman of the Church of England ! 
and was followed shortly thereafter by a Roman Catholic 
school. Arabic and Persian schools were also founded in 
the city about the same time by the first Amir-i-Kabir, a 
liberal patron of learning and himself a mathematician. 
state education commenced in 1854 when a school 
called the Dar-ul-ulam was founded in the city of Hyderabad, 
In 1859 orders were issued directing that two schools, one 
Persian and the other ven1acular, should be opened in each 
Taluk and one at the headquarters of each district. Committees 
were appointed to supervise these schools, consisting in th~ 
case of Taluk schools of two Patels, two Patwaris with the 
Tahsildar and police inspector, the third Tahsildar as the 
34 . Mirza Mehdi Khan, Imperial Gazetteer of India (Cal~ 
cutta: Superintendant of Government Printing, 1909), p. 1. 
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president. The last named officer was the ex-officio 
Educational Inspector of the district. He had to .examine 
~chools during his hours. 35 
This education '\·Tas entirely in the hands of the re-
venue authorities and did not receive due attention. 
In 1868 education was transferred to the I~scellan-
eous Department, and all the candidates for the teaching pro-
fession were required to go through a training at the Dar-ul-
ulum and obtain certificates. 
Two years later the control of public instruction was 
handed over to the late Mr. \Ulkinson, the principal of the 
engineering college; but this change had no effect outside 
the city of Hyderabad. Dar-ul-ulum then. was split up into 
five branch schools, and an Anglo-vernacular school was 
established. 
In 1871 a Director of Vernacular Education was appoip-
ted, who improved the district schools, but the actual man-
agement remained in the hands of the revenue officials as 
before entailing much delay in administration.36 
In 1872 there were sixteen schools in the city and 
suburbs, in one of which English was taught. The districts' 
contained 125 vernacular schools. The decade 1871-80 saw a 
great development in educational matters. In 1875 five deputy 
inspectors 11ere appointed for the districts, relieving the 
35Ibid., pp. 73-74. 
36Ibid. 
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revenue officials of educational work. Two years later the 
Anglo-vernacular high school in the city was abolished, and 
its pupils were transferred to the Chaderghat School. An 
Anglo-vernacular school was also opened for the first time at 
Aurangabad. In 1878 the payment of fees was made compulsory 
in the district schools. About 1880 the Chaderghat High 
School was affiliated with Madras University as a second 
grade college, and in 1881 it was raised to a first grade 
college. During this decade two important schools 't'l'ere open-
ed to educate the higher classes in the city. The Madras-i-
Alya, which had been opened as a private school under Eng-
lish teachers for the education of Sir Salar Jung 1 s sons and 
relations, became a public school :for the education o:r the 
higher classes and has since l~d an uninterrupted career of 
success. Madrasa-i-Aizza 1>1as opened under private agency for 
pupils of the same class, but lower fees were charged and a 
37 
number of scholarships were granted. 
Ever since, the Education Department was under a Dir-
ector of Public Instruction, whose proposals were submitted 
to the minister through the Secretary o:r the Judicial Police, 
the general departments and the .Assistant Minister of Education. 38 
The work o:r inspection was carried on by five chief 
inspectors. For ten years all the schools in the state were 
directly under the department. Gradually the schools 'tvere 
37Ibid., p. 76. 
38Ibid., p. 77. 
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transferred to local boards. 
In 1901 the number of high schools in Hyderabad was 
sixteen. In all the high schools for boys, English was 
I 
treated as the first language, and the curriculum led up td 
the Madras matriculation. Out of the sixteen high schools 
eight were supported by the state, seven were aided and one 
was unaided. Hone of these high schools were under the local 
boards until 1901. In 1901 only 1.5 per cent of all children 
attended school. 
Female Education. 
The education of girls was backward, and later on when 
the number of boys attending school became 6.1 per cent the 
percentage of girls was only 0.5. Progress was slow and un-
satisfactory. .There were four main obstacles in the way of 
progress. 
1. The reluctance of Mohammedans to teach their daughters 
anything beyond religion. 
2. The early marriage of Hindus. 
3. ~he absence of trained female teachers~ 
4. The pay offered to teachers was very low. They were paid 
only Rs. 70/- ($14-$16) per month. Primary teachers 
were paid Rs.7/- or Rs.8/- ($1.50) a month. 
After some time a Zanana school was opened. The num-
ber of girls on. roll was only forty-one. English, Arabic, 
and Persian were the only subjects taught. Other girlsr 
schools were established by Wesleyan and American missionaries, 
' 
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and they '\vere very well managed. Gradually education in 
Hyderabad developed, but Urdu was made the medium of' in-
struction in most of the government schools. Though Muslims 
in Hyderabad formed only 10.4 per cent of the population, 
they formed 83 per cent of the college students, 45 per cent 
of' the secondary school students, and 42 per cent of' the 
39 primary pupils. This was due to the ruler being a Muslim. 
In 1936 and in 1941 the educational system was re-
organized. It l·ras proposed that the duration of secondary 
education should be seven years for an age group of 11-17 
years. Lower secondary education should cover a period of 
three years,and the higher secondary stage should cover a per-
iod of four years. It was not possible to convert the then 
existing high schools into higher secondary schools. Thus, 
with a new structure of education and new recommendations, the 
government helped to improve the efficiency in the schools and, 
consequently, the instruction. 
By 1941-42 · .. the number of schools and scholars had in-
creased to 52 and 24,898 respectively. 
The high schools in the Nizam 's Dominions \.vere class-
ified as follows: English high schools, Osmania high schools, 
40 
and combined high schools (with two or more different media). 
Tables V, VI, VII and VIII provide enrollment statistics 
about the above schools and data about other Indian schools •. 
39 . 
Ibid., pp. 79-81. 
40 Renort on Public Instruction in H.E.H. the Nizam 1 s 
Dominions for 1940-41, (Hyderabad, Deccan: Government Cen-
tral Press:-1943), p. 47. 
TABLE V 
ENROLLMENT IN RECOlNIZED HIGH SCHOOLS 
IN HYDERABAD IN 1941-42 
42 
Type of High School No. of Schools No~ of Students 
English High Schools 23 9,002 
Osmania High Schools 23 11,272 
Combined High Schools 6 4,624 
Total 
Sex 
Girls 
Boys 
Sex 
Boys 
Girls 
52 24,898 
TABLE VI 
:ENROLLMENT OF BOYS AND GIRLS IN GOVERNMENT 
SCHOOLS OF HYDERABAD IN 1941-42 
Number of Schools 
1 
3 
TABLE VII 
Number on Rolls 
316 
1,523 
ENROLLMENT OF BOYS AND GIRLS IN AIDED ENGLISH 
HIGH SCHOOLS OF HYDERABAD IN 1941-42 
, Number of Schools 
13 
4 
Number of Students 
5,375 
6,640 
,. 
Sex 
Boys 
Girls 
TABLE VIII 
ENROLLMEN.T ni RECCGNIZED UNAIDED 
ENGLISH HIGH SCHOOLS IN 1941-42 
43 
Number of Schools Number of Students 
2 9,002 
Popular education of the type that would raise and 
improve the lives of the people t<Tas one of the desires of the 
Nizam. As Hyderabad is mainly agricultural, the type of ed-
ucation favored by the Nizam was that which taught the making 
of better farms and better homes, the rules of health, the 
dignity of labor and above all the duty of service. Neither 
money nor effort 1r1as spared to diffuse this education.. The 
Nizam took one fiJO!'e step forward in this direction by in-
stituting an inquiry into the educational system in the state 
in order to see. if the present system could be further im-
proved and made: more suitable for the needs of the people. 
The late Dr. A.!r ... Mackenzie, who was one of the members of 
the Inquiry Commission, submitted a comprehensive report with 
recommendations which have since been accepted by the Hydera-
bad government. He also proposed diversified courses in the 
high school stage. Consequently a nel<T system of education tvas 
41 
formula.t.ed. 
41 Theo La Touch, Twenty Five Years as Ruler of Hyderabad 
(Secunderabad: Premier Press, 1944) pp. 14=15. -- . 
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The Committee, considering the social and economic 
conditions prevalent in India and the fact that a more 
familiar language would be the medium of instruction, felt 
that the total length of the period of education to the end 
of the matriculation degree stage should not exceed fourteen 
years. The educational authorities in most of the British 
Indian provinces also took the view that no matter what scheme 
the educational reorga•1ization introduced, the period of ed-
ucation should not exceed fourteen years. I~. Abbot and Mr. 
Wood, the British educational experts had also favored four-
teen years in their report. The report on reorganization of 
education in Hyderabad contained the following grade break-
down: primary stage, 1st to 5th grade; lower secondary_ stage, 
42 
6th to 8th grade; and higher secondary stage, 9th to 11th grade. 
The recomDendations made by Dr. A.H. Mackenzie are more 
or less allied to the recommendations made by Sir Laxman Sastri 
of the 1953 l~daliar Commission. An outline of Dr. Mackenzie's 
recommendations follows 
A. Lower Secondary Schools. 
1. In lower secondary schools in urban areas, classes V 
to VIII should have English, Urdu, elementary math-
ematics, the history of the Deccan and India, and 
geography as examination subjects, while religion 
or ethics, a classical or a modern language, 
42Report of the Sub-Committee appointed by the Board 
of Secondary Education, Reorganization of Education in Hyder-
abad-State (Hyderabad, Deccan: Government Central Press, 1943), 
pp. 3-5. 
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element'ary science, physical training and arts and 
• 
crafts should be compulsory, non-examination subjects. 
2. The Mackenzie Committee had recommended that English 
in rural secondary schools should be taught as an 
optional and not as a compulsory subject. But in 
view of the general demand for English and the util-
itarian value of the language, the sub-committee 
was of the opinion that the study of English as a: 
non-examination subject should be included in the 
curriculum of all·the lower secondary schools. Urdu, 
elementary math, history and geography as well as. 
a classical or a modern language should be the exam-
ination subjects while English, elementary science, 
arts and crafts and gardening, physical training and 
religion or ethics should be non-examination subjects. 
B. Higher Secondary Schools. 
1. The work in class IX should be ~ continuation of gen-
eral education imparted· in class VIII. Special plans 
should be carefully adopted to determine the aptitudes 
of students to properly guide. them towards the next 
two-year course of study. 
2. In classes X and XI students taking up the arts course 
should read English, Urdu, a classical or a modern 
language, and a history of civilization with civics 
and geography as examination subjects. Elementary 
science, elementary mathematics, religion or ethics, 
physical training and arts and crafts should be 
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non-examinatiou subjects. 
3. Those taking the mathematics and science course should 
appear in public examinations in English, mathematics, 
physics, :chemistry. They should study the following 
as non-examination subject: Urdu, biology, history of 
civiliza~ion with civics and geography, religion or 
ethics, physical training and arts and crafts. 
4. Students taking the arts.course or the mathematics and 
science course should be discouraged from transferring 
from one.course to the other at the end of class X. 
5. Students of biology should study as examination subjects, 
English, :biology, physics, and chemistry and as non-
" 
examination subjects Urdu, history with civics and 
I 
geography, .elementary mathematics, religion or ethics, 
physical:training and arts and crafts. 
6. In class XI examination subjects the aim should be the 
standard attained in the present first year course of 
the university, and in non-examination subjects that 
of the present class X (Matric). 
Special schools in Hyderabad at that time were as 
follows: engineering school, law school, medical school, nor-
mal school, in~ustrial school, Sanskrit school, school for low 
caste, special school for adult women, school for deaf and 
dumb, and a vocational school. 
We must report that the above recommendations for urban 
and rural secondary schools were never implemented. 
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Supervision and Administration 
The attitude or school principals and inspectors was 
non-cooperative and djctatorial, and supervision 't'las auto-
cratic and non-democratic in nature. This authoritarian 
outlook v1as a legacy rrom the British. Teachers' "IOrk and 
pupils' achievement were supervised and inspected. Super-
vision was done mostly to criticize the teachers' work and 
the pupils' achievement and office work was noted in the 
reports and sent to the school to show their mistakes ror 
rectirication,: but no constructive methods vrere suggested. 
Teachers had no rreedom to use their methods or tea-
ching nor to offer their suggestiqns to improve instruction. 
Thus the individuality of the teachers 't'las crushed. They 
were more or less the obedient servants of the inspecting 
and supervisory officers. Any new suggestion by a teacher 
was disregarded and considered i'mpertinence or disobedience .• 
I 
Figure 3 indicates the administrative setup in 
Hyderabad at t~e time of Dr. A.H. Mackenzie. 
Hyderabad remained an independent native state ror 447 
years under Muslim rule. After the independence of India, 
all the native states vrere annexed to the central government 
of India. In 1948 Hyderabad \-Tas forcibly annexed to the 
central government. India became a republic on January 26, 
1950. His Exalted Highness, the Nizam or Hyderabad, 1-Tas made 
the Rajpramukh. Later on his dominions, 'l.vhich consisted of 
sixteen districts, \-Tere divided into three linguistic regions, 
Marathwada, Karnataka and Telegaua. Hyderabad became a part 
••• 
FIGURE. ih 
AD:f'.ITNISTRATIVE SET UP IN HYDERABAD AT THE 
TTI4E OF DR. Mackep~1e(Old system 
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of Telengana which was amalgamated rri th Andhra Pradesh on 
November 1, 1956. 
As the Rajpramuk.h 1 s health was failing, he rras re-
tired from his state responsibilities in 1956. The first 
governor appointed for Hyderabad was ~w. Chandulal Trivedi. 
By 1950 stupendous schemes were planned for the de-
velopment and progress of the state. The objectives of 
these schemes were to raise the standard of living of the 
people and to open to them opportunities for a richer and a. 
more varied life. 
The government realized that education 'l.vas very essen-
tial for industrialization and to. pr.oduce prog:r>essive' ci-tizens. 
Hence, several schools were established both in urban and 
rural areas of Hyderabad. 
As in the First Five Year Plan, education could not 
be made free and compulsory for 'l.vant of finances. The pupil 
percentage was too high for the government to meet the exped-
diture. Hm"lever, many scholarships and concessions were given 
to the students in secondary schools to promote education. 
In 1952 a Secondary Education Commission 1vas appointed 
which in its report in 1953 recommended reorientation and 
reorganization of secondary education involving vital changes 
in the curriculum and the examination system. 
In 1955 a pattern of education was recommended 'lrThich 
would be comprised of eight years of integrated elementary 
education and three years of secondary education with diver-
sified courses. 
The secondary school stage consists of middle schools 
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or senior basic schools and high schools for the children of 
age groups 11-14 and 14-16 respectively. There are also higher 
secondary schools for children of the age group 11-17. 
The organizational structure of secondary education 
has already been discussed in previous chapters. 
The pattern of education used in Hyderabad is the same 
as that of India, that is, 5:5:3 and 5:3-4. The latter is 
for multipurpose high schools. 
A fel-T special schools t'fere established, namely, multi-
purpose high schools or higher secondary schools, high schools, 
middle schools or senior basic s.chools, vocational schools, 
technical schools, agricultural schools and arts and crafts 
schools. 
After independence, education was given primary im-
portance in Hyderabad as well. The government paid special 
attention to the improvement of the high school in order to 
rais·e the standard of living of the people in the state and . 
to open opportunities for richer and more varied lives for 
the students. 
At every five year plan more secondary schools opened, 
encouraging boys and girls to receive education. The students, 
irrespective of creed and caste, were offered every possible 
facility tot·Tard receiving an adequate secondary education. 
Variety is provided in the school curriculum and the 
multipurpose school~ with the technical, vocational and home 
science course~ Gnable boys and girls to continue through 
high school. 
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There is a steady increase in the number of schools 
and the enrollment of students from 1950 on. The following: 
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tables indicate this fact. 
In the year 1950-51 the number of non-basic'primary 
schools \'las 8,905, the number of non-basic middle schools 
was 208 and the number of high schools was 130. There was 
only one pre-primary school. There \1Tere no basic schools o):' 
higher secondary schools in Hyderabad. 
TABLE IX 
THE NUMBER OF RECffiNIZED PRIMARY, SECCNDARY, .AND 
HIGHER SECCNDARY SCHOOLS IN HYDERABAD BEFORE 
THE STATErS REORGANIZATICN IN 1950-51 
Pre-Pri- Primary Middle High Higher 
mary Schools Sec on-
Basic Non- Basic Non- dary 
Basic Basic Schools 
1 Nil 8,805 Nil 208 130 Nil 
By 1955-56 the number of primary schools, teachers 
and pupils had increased. The number of primary schools waa 
13,200, the number of trained and untrained teachers was 
30,150 and the number of pupils on roll was 11,000,000. 
Table X presents this information in graphic form. 
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Ibid., pp. 7-9, 12-13. 
TABLE X 
THE NUMB~ OF PRIMARY SCHOOLS, THEIR ENROLLMENT 
AND THE NUMBER OF TRAINED AND UNTRAINED 
TEACHERS IN THOSE SCHOOLS IN HYDERABAD IN 1955-56 
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No. of 
Schools 
Number of Teachers 
Trained Untrained Total 
No. of Pupils 
on Roll 
13,200 6,000 24,150 30,150 11,000,000 
TABLE XI 
THE NUMBER OF SECCNDARY SCHOOLS, THEIR ENROLLl\lmNT 
AND THE NUMBER OF TRAINED AND .UNTRAINED 
TEACHERS IN THOSE SCHOOLS IN HYDERABAD IN 1955-56 
No. of 
Schools 
420 
.Number of Teachers 
Trained Untrained Total 
5,100 9,450 
No. of Pupils 
on Roll 
1,000,085 
On November 1, 1956, Hyderabad state was reorganized. 
Hyderabad state was divided into three linguistic regions, 
Maratwada, Karna.taka and Telengana. Hyderabad came under 
Telengana, as mentioned before. 
As a result of the reorganization in· the years 1956-60, 
there were 8.multipurpose high schools for boys,and 8 for 
girls; 42 high schools for boys and 20 for girls, 35 middle 
schools for boys and 25 for girls. Table XII provides data 
on this period of educational change in Hyderabad. 
. . 
TABLE XII 
THE NUMBER OF GOVERNMENT SECCNDARY SCHOOLS 
IN HYDERABAD AFTER REOIDANIZATICN 
IN THE YEARS 1956-60 
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Type of Sche>ol Boys Girls Total 
Multipurpose or 
Higher Secondary 8 8 16 
High Schools 42 20 62 
Middle Schools 35 25 60 
Total 85 53 138 
. ; 
TABLE XIII 
THE NUMB~ OF GOVERNMENT AND AIDED HIGH SCHOOLS 
AND HIG:HER SEC CNDARY SCHOOLS FOR BOYS AND 
GIRLS ;IN HYDERABAD IN THE YEARS 1956-60 
I ~ Total No. School No. ofl High Schools No. of Multipur-
; pose High Schools ! of School 
i Govern!Dent Aided Government Aided 
' 
14! 
' 
Boys 18 3 5 50 
Girls lOi 10 1 .7 i 28 
' 
' Total 24', 38 - 4 12 78 
' 
s 
School 
Boys 
3-irls 
Total 
TABLE XIV 
THE NUMBER, ENROLLMENT AND TEACHING STAFF 
m. GOVERNMENT HIGH SCHOOLS AND HIGHER 
SEC CNDARY SCHOOLS IN THE YEAR 1960-61 
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No. of Schools No .. of Teachers N oo.. of Pupils 
16 
11 
27 
524 
300 
824 
58,831 
6,311 
65,142 
Education in Hyderabad is free up to the middle school 
stage. Proposals have been made recently to make education 
compulsory but still it is not implemented. Girls' schools 
are separate from boys' schools. There are just a few co-
educational institutions. 
There are two regional inspectresses and two inspectors. 
The girls' schools are under the former; the boys• schools, the 
latter. The above mentioned offi:'cers are responsible to the 
Regional Deputy Directors of Instruction \'Tho in turn are 
responsible to the Director of Public Instruction, Andra 
Pradesh. 
CHAPTER III· 
GOALS OF EDUCATICN IN INDIA AND HYDERABAD 
Since Hyderabad is a part of India, the goals of 
education there;are similar to those of India. 
Historic~lly, the aims of education in India have 
' 
varied from time to time. Warren Hastings and Duncan pri-
marily desired the political conciliation of those classes 
of society whom the British conquest had deprived of poli-
i 
tical pm'ler and ',influence. The Charter Act of 1813 talked 
' 
of the revival ~nd improvement of Oriental literature and 
the encouragemerit of "learned natives. 11 The Dispatch of 
I 
1859 spoke of tJie diffusion of the art, science, philosophy : 
and literature df Europe. The commission of 1882 did not 
discuss the issue at all. Curzar talked of remedying nthe 
inherent defects of the Indian intellect, 11 and the Resolution 
of 1913 declared the nformation of char~cter" to be the main 
44 
objective of educational policy. 
From the \earliest days the utilitarian objective of 
training Indians: for employment in government departments wa:s 
always in the pi:cture, though the emphasis placed upon it 
varied from time: to time. The altruistic note of training 
Indians for selfi-government was also ehanted now and then. 
Macaulay and Metcalf were among the earliest of those who 
" . r J.P. Naik and Syed Nurullah, A Students History of 
Education in l:ndtia (London: Macmillan and Co., Ltd., 1955),, 
p. 359. 
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spoke of it with pride and conviction. Each one of the 
objective mentioned above has a legitimate place of its own, 
but neither singly nor taken together do they give a coherent 
and comprehensive definition of the aims vTorthy of a national 
system of educ~tion for India. 
It is nowtuniversally admitted that unless an educa-
tional system is based upon a clear realization of the 
nabundant life11 that it should seek to provide, all 
discussions of legislation, codes, memoranda, curricula 
and examinations merely lead one into wilderness.45 
However, the discussion of aims in the context of life 
as a whole is the one thing that modern education in India 
has always lacked, although innumerable officials, committees, 
commissions and reports have discussed many other problems 
at tiresome length. The first attempt was made in formu-
lating the real aims of education after the creation of free 
India. 
Humayun :Kabir, formulated four aims as important 
objectives of e~ucation. 
1. To develop the personality of the individual. 
2. To secure ~owledge of physical world as well as knowledge 
of the ideas and ideals of,society. Without such know-
ledge the individual cannot survive. Possession of 
this kind of knowledge is a condi tian of both personal 
development and service to society. 11Acquisition of 
knowledge about the world in vThich we live is basic: to 
45 
Ibid .. ,: p. 360. 
I 
I 
57 
46 
all proglj"ams of education .. 11 Self-realization begins 
to show ~n this aim. 
3. To develop: skills needed to sustain and advance social · 
life so that the individual can be a creative member, 
of socie~y. Such specialized development must take , 
1 
place si:rnul taneously.~ .. with a deepening of social und~r-
standing and insight. OUr understanding of the meaning 
and purp<?se of life depends on the depth and variety • 
of our experience. Education for a specific profession 
must, if:it is to be fully satisfying, contain the basic 
I 
I 
values ot liberal education. Any profession we may 
seek to ~ollow is born out of some social need. 
4 .. To satisfylthe individual's search for values. Each o:f' 
47 these ai~s is more or less interdependent. 
As Iqbal Chand states, 11 Education was a handmaid to , 
religion in anqient and medieval Indj.a. n48 The most essent~al 
aims of education were to ensure the moral development of ~he 
pupils who stuc1ied in Maktabs and Madrassalus 't"lhich '\l'tere 
attached to th~ mosques. The teaching of the Holy Quran w~s 
1 
a primary objeqt of instruction. 
I 
~ ; --~ 
This em~hasis an religion can be seen in the old schools 
of Hyderabad where the first schools were opened to teach 
46 Humayctn Kabir, Education in New India (London: 
George Allen arid Unwin Ltd., 1955)-,-pp 188-189. 
47 Ibid. ,i pp. 190-191. 
48 ' Iqbal Chand, History of Educational Thought ( Delhi: 
Malhotra Broth~rs, 1956), p. 1. 
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Q,uran Shariff to children. 
During the British period one of the t"trto objectives • 
of education was to arrange the teaching of the Holy Bible~ 
Nmt that India is a secular state, religious instruction 
cannot form a tegular part of the school curriculum. 
Gandhi said, 11We have left out the teaching of reli-
gions from the Wardha scheme of education because we are 
afraid that religions as they are taught and practiced today 
lead to confliat rather than unity. 1149 He held that the 
truths that are common to all religions could and should be 
taught to all children. 
According to Lord Macaulajf, the objectives of educa .. 
tion w·ere (1) to create a class of persons Indian in blood :. 
and. in color but English in taste, in opinions, in morals and 
in intellect, (2) to enable English-speaking Indians to get 
50 jobs and (3) to create teachers to improve education. 
In. short, he aimed at the cultural conquest of the ·people of 
India. 
The Wood Dispatch of 1884 asserted the aims of educa-
tion in India were (1) to diffuse useful kno\'Tledge to the 
natives of India, (2) to provide the means to attain moral 
and material progress and (3) to learn responsibility to hold 
51 jobs. 
49 . 
Ibid.; 
50ibid., 
51Ibid., 
P• 2. 
p. 17 .. 
p. 21. 
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From Iqpal Chand's viewpoint the aims of education 
in New India are as follows: 
1. nThe educational system must make its contribution to the 
development of habits, attitudes and qualities of char-
acter which will enable its citizens to bear worthily 
the resppnsibilities of democratic citizenship and to 
countera~t all those fissiparous tendencies which hin-
der the emergence of a broad, national and secular 
52 
outlook ... 
2. So far literal education has been overemphasized. Voca-
tional and technical education has been completely ig-
nored. Pupils have no love for labor. Productive 
efficiency should be improved. 
3. To earn a living. 
4. To stimulate a cultural renaissance in the lives of the 
people. 
The following aims of education were suggested by the 
53 Commission in i953, to educate a worthy citizen. 
1. To develop the habitst attitudes and qualities of char-
acter, w~ich enable a country's citizens to bear worth-
ily the responsibilities of democratic citizenship and 
to counteract all those fissiparous tendencies which 
hinder the emergence of a broad, national and secula~ 
52 ' 
Ibid., p. 65. 
53Ministry of Education, A New Deal for Secondary . 
Education (Ne\'1 Delhi: Government of Indiat 1955), pp. 79-81. 
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outlook~ 
2. Though rich in potential resources, India is actually 
a poor country at present. A large majority of its 
people have to live at an economically substandard 
level. One of its most urgent problems is to improve 
the national wealth, and thereby to raise the standard 
of livirig of the people. 
3. Partly as a result of oppressive and v.ridespread poverty 
there is a serious lack of educational facilities and 
the bulk of the people are so obsessed with the problem 
of making some sort of a living that they have not been 
able to give sufficient attention to cultural pursuits 
and actifvi ties. Hence the new educational system sh.ould 
stimulat·e a cultural renaissance. 
4. To improve. the practical and vocational efficiency of 
pupils. 
5. To develop self-expression. 
6. To develop; personality. 
7. To educ·at.e. the individual for leadership~ 
Role of Education in Developing Democratic Citizenship. 
Citizenship in a democracy is a very challenging 
' 
responsibili tyi for 1.vllich every citizen has to be care-
fully trained. It involves many intellectual, social and 
moral qualities, which cannot be expected to grow of their 
own accord. Children need to develop independent thinking 
to judge all kinds of complicated social, economic and pol-
itical issues and to decide their own course of action. 
;.· ~ .. · .. 
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Secondary eduqation, which is the end of all formal edu~ 
cation for th~ majority of the citizens, should be given ~ 
such a way as ito train the pupils to develop the capaci tyr • 
of clear thin~ing and receptivity to new ideas. 
A democ:rlatic citizen should have the understanding 
and the intel~ectual integrity to sift the truth from 
falsehood, to iSeetlw false in propaganda and to reject th~ 
dangerous appJal of fanaticism and prejudice. He must de·~tel-
I 
op a scientific mind to think objectively and base his con-
clusions on t~sted data. 
I He shou].jd develop an open-mindedness to receive new · 
ideas and to ~ecognize outmoded customs, traditions and 
' . 
beliefs. I He should neither reject the old because it is old 
nor accept the new because it is new, but he should dis-
passionately iexamine both and courageously support whatever 
appeals to the forces of justice and progress. The pupil 
I 
should be trained to attain clarity of speech and writing 
because they ~re important social assets for successful living 
I 
which is based, on free discussion, persuasion and peaceful, 
j : 
exchange of id!eas. To be able to make one's influence felt 
and to assist :in th~ formulation of health public opinion,, 
an~ educated p;erson should be able to express himself clea:roly 
both in speech; and in 'tvri ting. 
Education should initiate the students into the many~ 
sided arts of jli ving in a community. No education is worth 
the name which: doesn 1 t inculcate the qualities necessary for 
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living graciously, harmoniously, and efficiently wi~ one's 
fellow men. Among the qualities which should be cultivated 
for this purpose are discipline, co-operation, social sens-
itiveness and tolerance. 
Discipline cannot be developed in a vacuum. It is the 
fruit, the valuable product of co-operative work, willingly 
undertaken and efficiently completed. The school must aim 
at strengthening the desire for co-operation and afford stu-
d·ents opportunities to translate it into practice. 
Another 'important aim l>lhi,ch the secondary school must 
foster is the development of a sense of true patriotism. 
Even patriotism is not enough and it must be supplemented 
by a living realization 6f the fact that we are all members 
of one world and must be prepared mentally and emotionally 
to discharge the responsibilities which such membership im-
plies. 
Improvement .Q! Vocational Efficiency. 
The second major objective of education is to develop 
technical and vocational efficiency in students. This does 
not mean that altogether a new attitude should be created 
to'\"lard work. Students should understand that 11work is dignity, u 
however menial it may be. Every educated man should learn 
to take any piece of work in hand and to complete it as 
efficiently and artistically as his powers permit. Students 
should be trained to acquire a yearning for perfection and 
to take pride in doing everything as thoroughly as they can. 
63 
This kind of training in schools develops the desire in 
students to possess technical skill and efficiency, to 
increase national wealth and to improve the general standard 
of living. 
Development of Personality. 
The third main objective of secondary education is to 
develop students who appreciate their cultural heritage. By 
cultivating rich interests which they can pursue in their 
leisure, they can contribute in later life to the develop-
ment or their'heritage. In the past the student's emotionai 
life, his social impulses, his constructive talents and his 
artistic tastes were untouched. Without question subjects 
like art, crafts, music, dancing and hobbies should be deve-
loped. 
Education for Leadership. 
The four.th important educational objective 'is education 
for leadership. The special function of secondary education 
is to train persons to assume the responsibility of leadership 
in social, political, industrial or cultural fields in their 
community or locality. This does not mean that primary 
education does not produce leaders, but leadership in the 
broader sense of the word ~ls for a higher level of edu-
cation, a deeper and clearer understanding of social issues 
and greater technical efficiency. All these should be pro-
vided by the secondary schools in increasing measure. The 
secondary school must make itself responsible for equipping 
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its students adequately with a sense of' civic responsibilt;st 
as \'Tell as vocational efficiency and the qualities of' cha:r:'-
acter that go with it so that they may be able to play 
their part worthily and competently in the improvement of' , 
national life. They should no longer emerge as helpless, 
shiftless individuals who do not know what to do with thexn-
sleves and can only think of either crowding the colleges 
which for the majority is a last and reluctant resort or 
take up some clerical or teaching job for which they have 
no natural inc:lination .. 
The wri~er is of' the opinion that though these objec-
tives are ideal and valuable, they are not yet in practice 
because the present conditions are not congenial for their 
implemen ta ti on:. 
CHAPTER IV 
PROBLEMS OF SUPERVISIG\I AND ADMINISTRATICN IN HYDERABAD 
Bright a's these goals are there are many extremely 
I 
difficult problems standing in the \vay of their attainment .• 
Reports show that supervision· of instruction in Hyderabad. 
Schools is stiill marked by an authoritarian philosophy. Both 
the inspector ;and the school principal are responsible for 
the supervisi9n of teachers, classroom procedures and improve-
ment of instruction. 
Not only is their training for this function inadeqUate 
but also their personal relationship 'td th the teachers is 
not conducive 'to co-operative work. Since all orders come 
from the top :flor the teachers, any originality or flexibility 
in teaching methods is discouraged and considered out of 
place. 
If teachers are to grow professionally and if instruc-
tion is to progress, democratic leadership and co-operati~e 
supervision are necessary. The inspector and the school 
principal should assume the role of f~ie~ds, counsellors, 
and guides and should respect the individuality of every 
teacher. Sue}+ supervision would insure and develop demo-
cratic participation. Thus together school principals, in-
spectors and teachers would plan and grow, mutually advancing 
tov-rards the goals of education. 
Unfortunately, at present supervision in·Hyderabad ~s 
wrong-headed. It is done mostly'to evaluate teachers' wol:\'k 
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and pupils' achievement with reference to textbook know-
ledge. The gdals of education are forgotten during the 
i 
course of teaching and supervision. 
i 
Pupils' iindi vidual abilities, aptitudes and interest.s 
are not given importance. There are no arrangements made 
for weaker stuhents or exceptional children. This retards, 
yhe progress of both classes of children. 
i 
i 
i Supervis~on of moral character is totally neglected. 
i 
Discipline is ~eteriorating in Indian schools; the same 
case prevails in the schools of Hyderabad. This is mainly' 
I 
I 
due to the sud~en shifting of lower class people to the 
i 
i 
middle class. ! Teaching of manners and moral instruction is 
I 
I 
essential for ~he healthy growth of a child. 
I 
Supervis~on in Hyderabad schools is stereotyped. 
The supervisor~' ideas and impressions are the criteria 
f'or changes anh development of' instruction. The teachers'· 
suggestions ca~ry very little weight. 
I 
i 
Classroo~ supervision is not effective. It is done 
only to check pn the teachers and the taught, but the values 
i 
i 
derived from silch classroom visitations are nil. There are 
three kinds or! classroom visitations: announced, unannounc~d 
. ! 
and on-call. t~ny people have noted that there are distinct 
limitations to: the on-call type of supervisory visits. 
Teachers who n~ed it most call for it. least and teachers who 
I 
ask f'or visitation may make elaborate preparations v-rhich do 
i ' 
not give a true picture of daily teaching methods. The same 
I 
I 
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problem exists in most'of-:.the secondary schools here. Sometimes 
short visits are helpfUl. 
Most of the schools are not provided with an adequate 
staff. Reports show that matric trained teachers teach 
mathematics, science, history and geography to high school: 
classes... Hence satisfactory instruction ca11not be given ~o 
the pupils of high schooi.L classes. The administration must 
exercise more care and attention in order to provide adequa-
, 
te -stat;r·~-- in the secondary schools. Reports show that when 
teachers go on leave, immediate arrangements are not made · 
for substitutes; thus, the school work suffers. 
There is need for in-service training .to improve 
efficiency and flexibility in teaching as a requirement for 
a moving society. In-service education has been recentlT. 
introduced in Hyderabad schools, but it is available to only 
a few. 
Lack of financial aid to the pupils is another drawback 
in the development of education. Education is free up to the 
middle school stage. Pupils of the high school stage are , 
granted concessions and scholarships to enable them to acquire 
secondary education. In spite of these facilities many stu~ents 
drop out because their home condi tiona are poor. For want 
of good food and lack of facilities at home such as poor 
lighting arrangements,their desired progress is impaired. 
The curriculum is steroetyped and inflexible. Therefore, 
almost all the states have the same type of curriculum for 
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high schools. Supervis,ors have no powers to change it. 
Their duty is only to follow the curriculum that iS framed 
by the educational committee. Of late electives have been 
offered in schools for pupils, but it is difficult to find. 
qualified teachers to teach them:. 
There are no guidance counsellors in the high schools. 
There are no personnel qualified for this job. Inspectors 
and principals spend much of their time trying to solve the 
resulting problems in schools. Guidance counsellors are 
absolutely necessary, especially for Indian schools, as th$ 
children need guidance and help in solving their problems 
in connection with the selection of courses of study and jobs 
to earn their iiving. 
Subject ~upervisors are not provided. It is necessary 
to provide these supervisors to help the teachers, to motivate 
' . 
the children and to lay sound and strong foundations in the 
subjects they study. 
Buildings are inadequate.. The classrooms are usually 
overcrmrded and dark. Most of the school buildings are pri~ 
vately owned and taken on a rental basis. Hence the buildings 
are adequate ne:ither from a public health viewpoint nor for. 
the teaching of practical work. 
Audio-visual apparatus is provided to most of the schools, 
but there are no efficient hands to operate them. 
There are many co-curricular activities in these secon-
dary schools. To mention a few there are scouting, guiding, 
A.C.C. sports, literary associations, science associations 
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and general knowledge classes. All these are conducted during 
school periods. Unfortunately students of some schools a~e 
required to 5? to other schools or public buildings for 
sports practioe or scoutc :or· guide meetings, as there are no 
grounds in their schools. Thus their school 1:-tork is dis-
turbed. 
Supervision of montbly test books and marks and 
inspection of cumulative records is not regular. 
Parent-school co-operation is not satisfactory. Most 
of the parent~ are not educated and enlightened; thus, their 
co-operation is most limited. Meetings need to be held at 
least once every three months to educate the parents, for. 
many of them think that passing examinations or getting jqbs 
is the only aim of education. 
Individual and group faculty conferences, where class 
problems are discussed w·i th the staff, should be held 1rtheri-
ever necessary. 
Teaching demonstration is done once a month but this 
has stopped n6w as almost all the teachers have received 
training at some stage •.. 
Arrangements are made to receive help from the exten-
sion services. Teachers' notes of lessons and progress of 
work according to the curriculum are supervised. 
Principals and inspecting officers need to be given 
opportunities to widen their knowledge to be greater assets 
t~ the department. 
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Teachers' salaries are very low; hence, they are not 
motivated to give full co-operation in doing extra \'Tork or 
their best for the improvement of school work. 
Supervision means improvement of instruction but the 
nature of inspection in Hyderabad does not call for this 
kind of improvement. The unsatisfactory school inspection 
commonly does not include guidance, direction and control 
as it should. Probably this is due to the fact that in 
modern India with the growth of democracy, there has been 
a very large expansion in the number of schools. Tnis sit-
uation is also found in Hyderabad. Educational expansion 
has outgrown administrative capacity. The schools also run 
to suit the existing supervision and inspection. 
\ihile schools multiplied, the size of the classes also 
incre~sed. OWing to the financial resources being limited 
and the demands of democracy being unlimited, satisfactory 
arrangements for efficient supervision.and inspection are 
not immediately possible. 
An attempt to solve these problems is now underway 
and Hyderabad and India will without a doubt make large 
gains in education in the years to come. 
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